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Three weeks ago the f' rst ei(tenswe 1ook mto the cit:

lus that 1s ﬁ]owbroo State School was run s week
“educatxon as practlced at the school is revxewed Read it on
page two. (Cl Clarke) : e

The Curnculum Gulde ke -
ttamed for in school" Find

What are Wﬂlowbrook chﬂdren

out on page ten.

ste m” of educa-




rtarr of part rwo o 2

ter's extended analysis of con-
ions at Willowbrook State *
.100k. This article and the sup-

plements on page ten take a

close look at what “School”

there is at tlrg institution.

| ICE CREAM AND CAKE....
| When the new’ buildings were
constructed to” handle the in-
coming babics. at Willowbrook
there were’ no room for classes. |
With over 6,000 residents at
Willowbrook in 1964, newer
wings were not -4dded to the
school building entil Dr. Ham- |
mond became Director. . - |
We can better understand the
background of educational pro- '
grams for the mentally retarded |
by noting that not until 1910, g
| when the Binet-Simon method
| of intelligence testing was jntro- |
duced, did the State take steps }
to create the State Schools and f
|

then not until 1911, Letch-
worth Village was built. Wassaic
was- not built until 1930, Wil-
lowbrook opened as.a school in |
(1947, West Seneca in 1962 and |
finally Suffolk in 1965 with a *
total population (at all centers)
in 1965, of over 25,000. 1

There are still no educators |
on the administrative staff of
the department of mental hy-
giene and Willowbrook's top ad-
ministration is without an edu-
cator in a policy position.

It was vividly pointed out on
New York Illustrated (aired on
February 29, 1972), that all the ~
buildings at Willowbrook where
residents are housed, excludmﬂ
the new pre—fabs are 3

In the words of one teacher
who _worked with the babies
before the construction of the
modern intensive therapy com-
plex was built, “for ten years we
taught these children in isola-
tion rooms, and any room that
was available.”

There is no “Education De-
r ment” within the depart-
n._.t of mental hygiene. All
cducational guidelines and laws
arc handed down from the State
Department of Education. One
law which affects the retarded

“students™ of Willowbrook, is

the requircment that any person
reaching their 21st bxrthdny is
droppcd from the school.

Dr. Sternlight, chief of habili-

" to turn? There 1s no other place

i€ State mamtams that
students over 21 should he dl
rected towards ~,. ;

lation of over 2,000 adul! agec
students.

On the chargc that parents
dump their children at places
such as Willowbrook. . .and the
counter-charge that there was
no other place capable of deal-
ing with their child. . . .stands a
mandate from the State Depart-
ment of Education that *school
districts maintain special classes
with ten or morc educable re-
tardates and to maintain special
classes for the tramable where

ren for w]rom specral educatlon
. is indicated are enrolled in pub-
llc school programs.” |

" A mother with a 15 yczu' old:

-'son in Willowbrook su

said that this is a schoo
‘he is out of school beca
sang in class and reportedly dis-
rupted the children. Where am [

for him to leam.” &

When  discussing: with Mrs.
Glasser, Education Director .at
Willowbrook, the need for |
spending  $20,000 of federal |
moncy on bus trips ralher than
include such expenses’ in the
state cducational program, she
claimed, "*“‘That is the ice
cream and  cake...they (the
State) glvc you' thc bread and
buncr

BREAD AND BUTTER...In
our first article we introduced
the opinion of an educator,
Ernest Maddock, that educa-
tional programs in State institu-
tions are token efforts...and
mental hygiene departments are
not responsible to educational
dcpartments.

The New YorkK Department
of Mental Hygiene somewhat
substantiates this allegation and
adds _support to those critics
who claim that Willowbrook is
not a school in this “Compre-
hensive Plan” (Vol. 1, 1965).

“A program of educational
research should be developed in -
the State Education Department
to evaluate present offerings,
initiate and test expenmental

T #UGRY y 40 WILOWOTOOK, O
two educational programs exist
with specific goals. They are
Title T for enrichment and the
evening adult program. for vo-
cational training.

Mrs. Glasser's contention
that every child who comes un-
der the educable category is in
school, has been vocally contest- |
ed by parents, professionals and |
lay personnel. 3 ﬁ

. “Space" says Mrs. Glasser,
“that is a big problem. You have
to service these youngsters. So
in the basement of the buildings
we have classrooms. They are
nice classrooms, but our premise |
is to get the children out of the !
building.” :

With additional stsz and
space would you be able to add
another 1,000 to the school
population? :

20 ;
teach a child, you must have a
crassroom and an adequate class-
room.” i

So, is it correct to say that
there are possibly another 200
to 300 children who could be
educated?

Mrs. Glasser:
staff.

Are they not being educated
because of lack of staff and
space?

Mrs. Glasser: /Well lack of
space or lack of staff. . .If I had
another school building I might
be able to service more.”

lf I had the

There were only 987 stu-
dents in academic study during
the month of February at Wil-
lowbrook. As of that time “stu-
dent” enrollment at Willow-
brook was 5,268. -

Ernest Maddock, in his re-
port stated: “It is alarming . to
realize that a program of such

_’magmtude and expense has fail-

ed to inspire significant research
effort, that there.is such a pau-
city of. reliable evidence avail-
able regarding the extent; de-
gree, and effectiveness of admin-
istrative policics governing the
implementation of educational
programs in ' state “operated

school hospitals for thc mental-
ly retarded.” ‘

Such is the

cl-uldrcn are :'achable" “and
not an educational program. lt
is a federally funded *“‘expe

beachmg children
basic self-help skills. . .*“Tt is too
early at this stage to tell if a
child is educable or trainable,”
says Miss Hallorhan, educational
supervisor. :

Yet, in - this program, 16
teachers and 16 teacher assist-
ants are used. .. .and the super-
visor of the infant care unit
says, “we work very hard with
the children here, but after they
leave here we don’t know what
happens.”

Infant thempy can best be
explained ‘by drawing a parallel
between this program and the
pre-kindergarten program - for
the public schools. Pre-kinder-
garten is used to familiarize the
student with what is expected
of him when he starts school
formally; what he will be leam-
ing and why... finally, it gives '
the teacher and parent an o
portunity to evaluate the Chl.lCF-
potential.

Infant therapy according to
Miss Hallohran prepares the re-
tlrded chlld, “enabling us to
determine_y ther tl'le studen!

_ feabher for the
Therapy cﬁmp‘ﬂx T
be done to prepare a child for
school and what age group they
draw from. “By law we are to
start at age five, but we will put
any child in the program who
can benefit from it.” *

. +“We have 170 students in the
program now (120 of them are
non-verbal) - at this point she
asks, “why if the state has a
separate department for speech 1
do we not have a full time
speech teacher?”” When she was
asked if she ever had 2 speech | ‘
teacher her raply was, “yes, one
man who was only here on al |
part-time basis.” |

Now that adrmsswns have

! stopped at Willowbrook it is

easier for the observer to follow |

the progression of the young
child who comes to the school
as a baby and 'stays untxl the

“adult years are hed.

¢« Infant therapy‘is the ﬁrst
step of the learning experience.

,Here they are taught to sit in a
classroom, to stand at com-
mand, to walk up and down
stairs. Mrs. Mason...“here in the
institution a child may grow up
and have never gone up or down
a flight of stairs. We orientate
them by actually usmg a model
of a stairway.”

“With the food in the mstitu-




| “strengthens

i all the things HIP is to do.” °
childrerd from building 78 as

| The majority of the 50 observed

,#~let trainin
"pleasei and ‘thank you’ and |

be unable

| Ii~nt’s words, “it is an enormous

. Yop wear gloves on your
hands and a hat on your head.”
Mrs. Mason explains that this
the child’s ability to
articles with them-

: %
experiences. Her & : -
“We teach them the self-help-
skills such as brushing teeth,
dressing and un- -

basic words

how to clean up behind them-
selves.” “As you can see, we do
a thorough job of teaching the
children what is expected of
them and how they should be-
have - a socialization — interact-
ing so to s o -

Willowbrook has given the
following chronological break-
down for ages 0-12: Under age
5, 193; age 5-11, 1, 179. Dr.
Sternlicht, the author of the
Hospital Improvement Program
(H.LP.Y e'xpﬁins in the section
entitled “Overview of the Pro-
ject” why certain children were
picked:

“These toddlers were essen-
tially unable to care for their

ccording to Dr. Sternlicht,
“these residents will always con-
stitute a verycostly element in
state institutions, costly because
of the destruction they cause to
inventory, because of the medi-
cation they forever require, and
most important of all, because
of the loss of human dignity and
distortion of personality,” !
Children Frgm Infant Thera-
E[’[’ feed into the HIP program. If
P takes the problem child and
habilitates them to the degree
observed then here lies the an-
swer to educating profound and
severely retarded children.
Infant therapy is the key
area...hére is where the greatest
concentration of staff is located,
16 teachers, 16 teacher assist-
ants using 16 classrooms, 8
physical therapy rooms, 10 oc- |
cupational therapy rooms, 2
speech therapy rooms and 2
large recreation rooms. °
What are the problems? How
arly does each student at-

daily needs, personal, such as?
feeding, dressing and toileting
and they were so overactive
disturbed and destructive as to.|
to participate in any

get so angry when :
taken to HIP - I'll give you the
answer, they are the ones who

have trained the children to do.
This reporter observed 50

they wer#taking a walking tour
around a helicpter that had
landed in front of their building,

had the physical characteristics
of retardates with Down’s
Syndrome (Mongolism).

In making an enormous over-
simplification .the national
figures show that from 10 to 20
percent of moderately and
severely retarded children are
mongoloid. Willowbrook has
statistically noted that 77% of

£ fepunih i st he 0 pes.

S

 assistant states that on more
. than one occassion she went to

the ward to fetch a child who
had not come to class. The
attendant would say, “I have no
clothes to dress him in.” How
many miss class because of no
clothes, or because they are
hungry and in a fit of rage?

At Willowbrook children will
fight with another child at little
or no provocation. We have
been told this over and over
again by the director, nurses,
“teachers and so on. How many |
children will not make it to class
because of an injury in a fight?
_ These questions have not
been answered to date. They are
important if children are to be
given the opportunity to learn.
Infant therapy is that vehi
and placing them in anoth
unit (HIP) to do what has }
ready been done, if true, see

the population was profoundly
or severely retarded. Citing this
as the reason why there was
more custodial care being given
and not education,

The HIP prograrh has surely
done a magnificent job in habili-
tating the SO0(if the children
observed were “severe”) pro-
foundly retarded children used
in the experiment...in'Dr. Stemn-

\ ’to habilitate this type:of

individual, IQ’s 20 te 49, to"
change his personality, and to
correct all the harmful traits
which may have developed.”

All of the children observed
were alert and able to move
about without difficulty. They
tespondeg to the commands of
_the_teacher and st isci

.geto. . not. zducation de-
- ik RS R

to defeat the very d};urpose that
the program was designed for.
In the words of Ernest Mad-
dock, ' “Instructional methods
‘are diverse and areas of training
are broad so singularly assigning
the education and training of
residents to an educational de-
| partment in an institution for
| retardates, as desirable as it may
be, is not permitted.,” =~ ‘
In Wi]lowl_)_rgg.k[ zesponsib
ipfor sducation omes undef
Ml msEatonshcad
dPhysical. therapy units, Each de- |
partment is understaffed and |
over-worked. Their needs are
dealt with separately in the bud- J

N b
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state i
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education and training are usual-
ly far removed from the scene
and often represent vested in-
terests.”  copo -

e

STATUSQUO........ a long
time the professional teaching
staff at Willowbrook was 85% |
black. They were fully certified
within the state guidelines and
flocked to Willowbraok because
the City would not certify
them—claiming that the south- |
em schools do not meet the
standards set by the City. j
Just over a year ago most
the black teachers working i1
Building 3-the main educati g
building-were unilaterally trang- ,
ferred to work in the basement
classrooms of the buildings.
When the teachers organized
and went to Mrs. Glasser asking
for justification she was report-
ed as'saying: I
“It was necessary that the
more experienced teachers be
placed in the buildings to sup-
‘port the efforts of the super
visors.” It was not clear to the i
teachers then...and, as they |

t, is ot clear to me,mmi :

ported
same student teachers-afe hired
after training. =
A teacher claimed: “This is !
why Willowbrook is turning i
students like the ones now goi

to the urban league for remedial
work. These people do, not
come here with real concern for

‘ the children, they are here to

get credits and they mess up the
children in doing so.”

Dr. Leescberg of the Wagner
College Education Department
said, “we have been sending
student teachers to Willowbrook .

£l

> dad'
re & =3 a‘.& &
s
ey send around 4 students a
year depending on how many
there are in the Program. The
program, he explains, deals with
those interested in mental re-
tardation, and other institutions
are used. When asked how many
remain, and if there is an agree-
ment to keep students when
trained, he.said there are about
4 as far as he remembers and
that there is no such agreement.
s During the interview with
Mrs. Glasser the question con-
cerning black teachers being
transferred to the basements of
the buildings came up. ...

I havé been told that all the
black teachers that you have on
staff work in the buildings and
none work in building 3. Py
Mrs. Glasser: This is not true.

aie tor, “‘on
s will be spent for |

. It was reported that after the
black teachers went to Mrs.
Glasser with _their grievance,
with their chief concemn discrim-
ination, she confronted a black
Supervisor stating: “Why did
You not report that these teach-
eIs were organizing, it is a part
of your duties.” :

Miss Hallohran, a grade 18
supervisor with 14 years at Wil-
lowbrook, does the hiring for
the Education Department. A

| from the depment

‘Blacks with afros, he replied,

teacher claims there is a delib-
erate attempt to keep away

Who ..4,

g CRS '|' 1
the “teacher, “a white fellow
with all the proper certification,
plus his Masters, applied for a
Jjob. He was told that they were
not hiring, and we know that
they are.” To date, Willowbrook
has six vacancies, according to
Ms. Glasser. X
 The problem with the man
applying for the job, according
the teacher, was that he had
long hair and a beard. When
asked why this reporter observ-
ed people with long hair and

“they have all grown their hair
after they were hired.” .-
Every summer, Willowbroo
runs a prografm to motivate the
students who are entering
school in September. A super-

e 14
people. But first, remember,
only after their children get in.
And, you know, they are not
always qualified.” 4

PARENTS AND TEACH-
ERS...When parents have been
asked how their children are
doing in school at Willowbrook,
they respond with “I don’t
know, every time I ask I get a
‘Don’t worry” from the school.”
Mis. Glasser was asked about a
PTA. She would like to have
one....’ but so many of the
parents live -great distances
away.” Parents agree that this is
a problem and they can not
offer any immediate solution.

What does bother parents is
the response and attitude shown
to them by the Education De-
partment:

CASE 1: “When I asked to
visit the classroom of my son —I
was told *‘that it was not a
policy of the school Several
times I asked for the name of
his teacher... I finally received a
name and wrote to her. TheJ
letter said that he was well-man-
nered — easy to get along with.
Never about his school work, !
what he was being taught.”

CASE 2:A mother reports |

| that she haﬁpened‘ to visit her,

son on a Monday and found;
that he was not in school in
Building 3. She asked why and
received . this reply: *““Your son |
was singing in the classroom and
disturbing the other children.”
he understand why he

vl




some 12, years ago. They see me
every Sunday, why didn’t they
tell me? I would not have'
known about this change... It |

just happens that I am here

today.” ] .
CASE 3: A mother and
{illther who have been m:t:ivef u}
e parent’s organization fee!
that their son has not progressed |
much since he has been in the
school. “We do not know the
‘wer, and there isn’t anyone -
give the answers.” When ask-

‘ed why they do not contact the

education office they replied,
“We’ve tried but they do not
give us any help.” |

Mrs. Glasser and Dr. Stem-
licht were asked about school

policy towards parents. Mrs.

ming the educ
children. “I am more than
happy when some ?axent does
ask, but very few do.” ¢l

Dr. Sternlicht was asked why
parents could not see the teach-
ers. “I do not understand how
anyone could be told that it was
not policy. The school is always
open to questions and visits
from parents,”

A departed employee, famil-
iar with procedures, feels that it
is the administrative process
that deters many parents from
following up their inquiries
about their children.

The process is very long she
explains:“When a request for
information comes in it goes to
the supervisor and then to the
dzpartment head and then to
th  Director...back ‘down the

line azain ugtil maybe two
» & o T .

o 1
“Cticctor's cover signature. 1
state law,” he added.

THE DISRUPTIVE CHILD..
It has been repeatedly revealed
in_interviews with past and pre- ‘
sent  fesidents of Willowbrook
that sedative drugs arc widely
used at the school. Dr. Stern-|
licht claims “They need drugs so
that they may adjusf well.” |

Mrs. Hallohran, Assistant to
Mrs. Glasscr, tells how about 16 |
boys from building 5 were beat-
g up other students, playing
hookey, and just bcing a_nui-
sance, She continues, VST
to do something so we crog
program in their building {N i
and we allow them to “return
when they have adjusted.

“e says that drugs are used |
a.  “rightly so™... “They are
hyper-active and some have
emotional problems,... the drugs
calm them down enabling us to
work with them, not against
them.” - |

Following is a synopsis of
interviews held with four of the |
students from building 5 still at
Willowbrook: -

CASE 1:....Boy statcs that he
was given thorazine 3 times a
ccause he did not get alo
] en

tis

' o "¢ e { CdB «
from the community store.
claims that he did not do it.
Again doctor okays medication
without secing the boy. i

"CASE 3:....Boy states that he
was in Willowbrook and was
allowed- to go home for an
adjustment period. While at
home he stabbed another boy in
a fight and was rcturned to
Willowbrook. He was immed-
iately placed on medication 3
times a day.... again without
seeing a doctor.

CASE 4:....Boy states that he
was placed on medication be-
cause he cursed and fought with
the attendants. The attendants
went to the doctor and had the
boy placed on medication....the
doctor never interviewed the

S:....Elizabeth Lee
tells of a girl who was so heavily
sedated that she could not stay

awake to do her work:

b o

‘trouble-mak-
ers”...s0 ‘they have been told,
and state that their troubles did
not just come because of their |
attitude or bLehavior in school
...they are compounded from all
of their probléms in the insf
tion.

What are thcir problems.
how do they affect their Ic
ing to read and write? An éx-
teacher sheds light on this prob-
lem:**Drugs were not used on
retarded youngsters. They were
used mostly on those that
would be disruptive for the in-
stitution. You must maintain
order in an institution of that
size,”

In other words, these dis-
ruptive students are not retard-
<d to begin with. However, this
same teacher admits that the
sedation drugs affected his stu-
dents so badly that “I had
youngsters that had to be car- '
sied around, some we had to
iean up against the wall.” Mrs.-
Hlammond claims they are “cult-
urally retarded...victims of their
snvironment...sent to Willow-
brook by the courts.” A repre-
sentative of Family Court claim-
od the procedures for placement
is “privileged” information -
ut apparently Willowbrook is
viewed as a preferred environ-
ment. i

A two year study of the
Family Court’s Committee on
Megtal

problems “resuft in’ p
portionate number of Black and.
Puerto Rican children being
placed in training schools.”
There are male and female de-
linquents who are not retarded
and are placed in wards with
people who are.”  They react,
claims onc attendant and then
the  administration punishes
them for speaking out. %
THE IQ TEST:....Di. Ham-
before the

A

b . SOCTAT Service
workers  interviewed' say the
“cannot sec how testirig of

only 4 psychologists.” ~ Dr.
Sternlicht claimed, “We do not
‘routincly test residents. Every
new admission is evaluated.”

" Mrs. Glasser, on evaluations
stated, “A psychological review
is usually done when a child
enters the institution, and they
might not be done again...de-
pendin upon how many
psychologists they have on staff
at the time. 3

< When we get the youngsters
in school, if we feel he is not
performing according to his IQ
figure, we will recommend a
new test for him. Now this (1Q)
as far as school placement, is
just a guide for us. There is not
much difference between a

‘the psychologists sees it or what
rapport the child has with the
psycholqlgist. To us, it is just a-
guide. That child would be

screened for school by one of

ability...socially,

emotionally.”

_frustrated and how the children |
a 3 h e

academically,

means that unless the student is
self-motivated and can show
that maybe his IQ is higher than
tested, there will be no emphasis
placed on academic studies. Just
recently the education depart-
ment took notice of the border-
line trainables who showed they
could absorb academic studies.
Now about 30 students are in an
experimental , Program to see

5,000 students ¢an be donc with |

kids who ai '

48,49, 50 or 51 in my opinion. |
It depends upon which way |

the supervisors, and would be |
placed in a class according to his

what they can achieve.

A social worker sums up the
leverage the 1Q has with the
school: “I have personally
found at least 6 cases where the
IQ was tested with 3 or 4 year
intervals...In the meantime these
children are sitting in wards
where they do not belong. Some
of them show a little sign of
brightness and are, made a big

“fuss over; the other children sit
-alone in the corners until the
. pet-children _ are

transferred.
When the neglected children are
ther made "a fuss over they
respond, and someone decides

* to give them an IQ test.” =~ .

An “occupational Therapist
tells of the problem he had
getting a boy who's 1Q he feels
is above the recorded 34. “We
make reports out every 3
months and. give them to the
Fsychologist ‘who never comes

" here to see the student we are

talking about. This one boy who
has not been tested in 6 years
and I can not get any response
from the psychologist or any
answer on when he will test this

o AR
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.“To give fo‘u another ex-
ample on how our efforts are

nno polen

responsible, he got them.” ' =

“To sum it_up,” he said,
“how can they expcct these
children to learn when in this
building alone we have many

R - -
ses. Finally after{ gave - my word

| -and “signed that 1 would be

!




